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Thesis
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Non-thesis

(ML 597) Proj ect

Action Research (MN 5BB) Project
Four-year liberal arts colleges seek to expand knowledge and prepare undergraduate
sfudents for vocational service to an increasingly complex and global society. This

requires colleges to lead transformatively, in keeping with their vision, mission and
values, to maintain institutional integrity. As a regionally accredited, Christian affiliated

liberal arts college Augsburg College should provide a baccalaureate degree that is
potentially transformative. A hermeneutic phenomenological study, informed by
Transfotmational Leadership Theory, was conducted by interviewing four Bachelor of
Science in Nursing completion graduates to explore the change in their call to

professional caring service through their educational journey. Four essential themes
emerged from the

data. 1) An opened mind to multiple ways of knowing. 2) Non-

judgmental acceptance and respect for diversity. 3) Personal growth translated into
vocation and opportunity. 4) A transformed holistic orientation to their patients. These
themes demonstrate professional vocational transformation in these students' lives

consistent with expected BSN outcomes and Augsburg's vision and mission.
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Exploring the Transformational Impact of Baccalaureate Education on Vocation

A Hermeneutic Phenomenological Srudy of RN-BSN Graduates
Introduction
Four-year liberal arts colleges exist to expand knowledge and prepare
undergraduate students for personal development, individual success and service to an

increasingly complex and global society. It is for this purpose that a baccalaureate
experience should be transformative for the students. Augsburg College shares this broad
transformative purpose (Thoni, 2003). Further, each institution of higher learning
interprets and defines its understanding and practical application of its transformative
purpose differently within its philosophy of education, as well as in the context of its
shared historical

identity. Augsburg's historical identity is shaped and undergirded by

the Judeo-Christian tradition and

"its identity as a college of the Evangelical Lutheran

Church in America [ELCA]" (Engebretson

& Stratton, 2012,p.2). This identity

uniquely shapes Augsburg's formation of its vision, key institutional values and ethos

as

it lives as a community and seeks to develop the lives of its undergraduate students.
Martin Luther (trans. 1999) referred to the work that humans do in service to each
other as "masks of God" (p. 114), thus identifying human work within the purposes

of

God. These are the places where, seen or unseen, God meets the needs and provides for
the well-being of

all. Veith (1999) credits Luther with removing the historic division

between the sacred and the secular with his assertion that legitimate callings and
vocations encompass both the spiritual and the earthly realms, revealing God's
sovereignty over all creation. This theological understanding and identity define

Augsburg College's commitments to the student and the development and transformation
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of their vocations in service to society. The extent to which Augsburg keeps such
commitments and communicates them through the student/college relationship impacts
the institution's

integrity. lnstitutional integrity is an important component of student

retention and subsequently Augsburg's success (Braxton & Hirschy, 2005). This
qualitative study of nursing students demonstrates a transformative experience in these
students' caring vocation that is consistent with Augsburg's mission and vision.

The Augsburg Way
Grace and caritas characterrze Augsburg's understanding of vocation. According
to Engebretson and Stratton (2012), foundational to Augsburg's academic faith-based

history and identity are o'five basic concepts: gtace, vocation , caritas, paradox and
freedom" [emphasis in the original] (p.

4). Caritas is defined by Engebretson and

Stratton as "the love that enables what Lutherans call stewardship: the leadership and
service through which Christians care for creation and seek justice in a diverse world" (p.

3). In keeping with the Lutheran Judeo-Christian understanding of God's salvific
intention and action on the part of humankind, grace is understood in the knowledge that
Christians are free to live assured of acceptance and salvation in the unmerited gift of
God through Christ. They may freely live in loving service to the world, unencumbered

by any need for self-justification to earn God's favor (Engebretson & Stratton,2012). In
Reformed Christian language, they are at the same time justified and sinner. It is God's

initiated grace that enables caritas, the love that is to define one's personal relationship

with God, and is subsequently carried out in vocational service to one's neighbor as a
mask of God.

2
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As a college of the ELCA, Augsburg seeks to transform the vocational awareness
of each student by developing their unique gifts and abilities that enhance the place where
the individual's greatest passion and existential gladness intersect with the world's
greatest needs for service and care. This is captured in Augsburg's current vision or

motto, ".We believe we are called to serve our neighbor" (Pribbenow & Gort,2011).
According to the Lutheran tradition, individuals may carry Christ to their neighbor and
one's neighbor may also bear Christ back to them. Therefore, at Augsburg, vocation or

calling expands to convey each individual's entire life-context of service to his/her
neighbor, community and beyond, while maintaining a humble dialectic of mutual

reciprocation. Further, individual vocation is to be informed by the example of the selfgiving grace of God, compelling people to serve all of God's creation with responsible,
loving charity - caritas (Engebretson & Stratton,2012),
The Lutheran tradition of paradox supports the dialectic of mufual reciprocation

in service. Engebretson and Stratton (2012) define paradox as "the realizatton that deep
truths about God's relation to human beings and the rest of creation cannot always be
packaged in facile sound bites" (p.

a) It requires thoughtful

and critical reflection and

the freedom to consider many sources to more fully understand the nuances of

life. The

ability to hold multiple truths in tension while addressing complex needs will provide
more integrated and holistic solutions to the complicated issues facing humankind.
These concepts of grace, vocation, and caritas, along with the paradox of freedom
and

humility in the quest for knowledge characteristic of the Lutheran Free confession,

help shape Augsburg's mission,, which reads,
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Augsburg College educates students to be informed citizens, thoughtful stewards,

critical thinker, and responsible leaders. The Augsburg experience is supported
by an engaged community that is committed to intentional diversity in its life and

work. An Augsburg education is defined by excellence in the liberal

arts and

professional studies, guided by the faith and values of the Lutheran church and
shaped by its urban and global settings. (Engebretson

& Stratton,20l2, p. 1)

Augsburg also holds a deep commitment to the transformative impact of
experiential learning. Each of Augsburg's undergraduate majors incorporates
experiential service learning components in its curriculum with the intent that students

will merge theory with practice in their vocation while their experiential knowledge of
complex cultural realities expands and transforms their worldview. These experiences
also hold the potential of reciprocal service to neighbor stated above. Furthermore, all

Augsburg undergraduate students participate in at least one vocational search for
meaning course as well as a senior keystone course that merge liberal arts with theory
and practice in the context of their vocational calling.

Theoretical Perspective
To fuIfilI their role of transformation, colleges must act as change agents in the
lives of their sfudents. In keeping with the leadership focus of this project,

a

contemporary leadership theory was chosen to help provide a framing for the study. As
an

instifution of higher learning, Augsburg leads in the transformational experience of its

students. Consequently, common threads or characteristics

of contemporary

Transfotmational Leadership Theory should be traceable as they guide and support the
students' experiences. Additionally, transforming education specifically carries

BACCALAUREATE TRANSFORMATIONAL IMPACT
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Augsburg's role as a change agent into the educational and vocational life-worlds of the
students.

Doohan (2007) writes that Transformational Leadership requires clear vision and
mission as leaders apply stimulating challenges and support while working

collaboratively and equally to transform followers and the organization consistent with
the

vision. This is consistent with Sanford's (1966) classic challenge and support theory

of education as a "change agency" (p.46). Transformational Leadership expands and
develops both leaders and followers. Strong characteristics are the ability to help

followers see things in new ways, believe in the need for change and assume

a

willingness to incur the cost to achieve the new vision (Daft, 2005). Augsburg's
foundation of grace, vocation, and caritas, along with the paradox of freedom and

humility in the vision of reciprocal service to and from one's neighbor potentially provide
a

rich environment for such Transformational Leadership and education.

Bachelor of Science in Nursing Program
As one of its several majors for non-traditional, commuting, working adults,
Augsburg offers a Bachelor of Science in Nursing (BSN) RN completion degree program

for licensed, professional associate and diploma degree nurses. The program is fully
accredited by the Commission on Collegiate Nursing Education which requires
congruence with The Essentials of Baccalaureate Education for Professional Nursing

Practice as defined by the American Association of Colleges of Nursing (AACN,2013)
(see Appendix

A for the list of Expected Baccalaureate Student Learning Outcomes).

The Augsburg Nursing Department's (2013) Vision and Mission for its BSN are

informed by and consistent with those of the broader College:

BACCALAUREATE TRANSFORMATIONAL IMPACT
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Vision of the BSN program: Preparing nurses to address changing health needs in
a

global society.

Mission of the BSN program: Within the context of the liberal arts and Christian
values, the Baccalaureate Nursing Program prepares students to uphold and

improve health and human potential among persons, families, groups and
communities across care settings with particular emphasis on health inequities

locally and globally. (BSN Student Handbook,20t3, p.

1)

The efficacy of transformational education on vocation in BSN completion
graduates is potentially immediately noticeable since BSN students must hold current
licenses in nursing and most are already practicing professionals, These students differ

from the traditional, residential student population in their work-life orientation and life-

world experience. According to Tinto (1993), while traditional students are primarily

still determining their future career and choosing to attend college instead of immediately
entering the workforce, non-traditional students have a work-and college orientation (as
cited in Braxton & Hirschy, 2005). For this reason, this researcher decided to inquire into
the nafure of the vocational transformation experience for Augsburg BSN students. Are
these graduates better able to address the complex and rapidly changing health care
settings that technological and medical advances demand with other-centered caritas?

Are the Augsburg Nursing Department's expected learning outcomes, which are
consistent with AACN standards for the BSN program, evident in their transformative
experience?

Thesis Problem Statement

BACCALAUREATE TRANSFORMATIONAL IMPACT

As an institution seeking to provide a transforming baccalaureate education,
Augsburg needs to know the real life experiences of its graduates. To better understand
the impact and transformational effectiveness of an Augsburg education is to better

discover what it means for sfudents to be transformed in their lived vocational calling
through their Augsburg experience. According to Augsburg Nursing Department
Chairperson Elect Dr. Joyce Miller, to date, no study has been done to discover the

transformative experience of vocational calling for non-traditional Augsburg BSN alumni
(personal communication, October 12,2012). Since a significant part of instirutional

integrity depends on communicating a college's mission and values throughout all
student encounters and relationships with the college, a deeper understanding of students'

life-worlds relevant to their vocational transformation would benefit administration and
faculty in understanding the impact of the Augsburg experience on students' vocational
transformation and their effectiveness in leading transforming caritas. To gain clearer
understanding of the Augsburg transformational experience in the context of vocation a

qualitative hermeneutic phenomenological sfudy was done by interviewing four
Augsburg BSN completion graduates. Essential themes that emerge are compared to
Augsburg's vision of education and the expected BSN learning outcomes of Augsburg's
Nursing Department.
Review of the Literature

A literature search was performed taking into consideration the cross-disciplinary
nature of the problem as the question crosses disciplines of leadership, education,

religion, nursing, and phenomenological research. An Internet search was conducted

well

as database searches

(ERIC, CINAHL, ATLA, Academic Search Premier, and

as
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Education Full Text) on the topics of Transformational Leadership, BSN completion
programs, BSN transformation, vocation, calling, nursing as a calling, Watson's (2005)
I,trursing theory, and phenomenological research. These searches garnered a substantial

number ofjournal articles and book chapters that were then organized and catalogued.

Texts on phenomenological research and leadership theories were also searched.
Because of the inter-disciplinary nature of the topic, the review of the literature focused

on Transformational Leadership Theory, transforming education, vocation, nursing as a

calling, BSI{ transformation and phenomenological research.
Theories of Transformation
Transformational Leadership is one of several recognized contemporary theories
of leadership (Daft, 2005; Doohan , 2007; Gill, 2006). According to Daft (2005)

a

significant quality of Transformational Leadership is its success as a change agent for

followers. Common characteristics of transformational Leadership vary slightly between
authors, but have similar qualities. For example, Daft (2005) writes that

Transformational Le adership :

1)

develops followers into leaders.

2) elevates the concerns of followers

from lower-level physical needs to higher-

level psychological needs.

3) inspires followers

to go beyond their own self-interests for the good of the

group.

4)

paints a vision of a desired future state and communicates it in a way that
makes the pain of change worth the effort. (p. 15a)

BACCALAUREATE TRANSFORMATIONAL IMPACT

Gill (2006), on the other hand, lists slightly different qualities of Transformational
Leadership:

1)

Individualized consideration...they identify individuals' personal concems,
needs and abilities; they provide matching challenges and opportunities to

learn in a supportive environment,

2) Intellecfual

stimulation...they present new ideas to followers and challenge

them to think.

3)

Inspirational motivation...they communicate a clear vision of the possible
future.

4)

Idealized influence...they express confidence in the vision and take personal
responsibility for actions. (p. 52)

No doubt, many students can identify with Daft's (2005) fourth characteristic.
However, moving within the field of higher education, one can reco gnize specific
tendencies of transformational education in Gill's (2006) characteristics, specifically in
the areas of individualized challenge and support and arousing the intellect to new

thinking.
Classically, Sanford's (1966) Transformational learning theory emphasized the
need for all systems within the college to work in harmony to promote its students' life

transformation through greater differentiation. Drawing on Sanford's original theory,

Mezirow's ( 1997) Learning theory argues transformation as essential. Both posit the need
to create challenges to the adult learner that cause them to critically reflect on currently
held assumptions and frames of reference. "Adults have acquired a coherent body of

experience-associations, concepts, values, feelings, conditioned responses-frames of

9
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reference that define their life world" (Mezirow, 1997, p. 5). Appropriate challenges
need to be introduced to the learner at their level of readiness while adequate support and

opportunity for critical reflection is given to mitigate any damaging effects of the
disequilibrium and cognitive dissonance.

Vocation and Calling
In recent years, there has been a resurgence in emphasis on the concept of
vocation related to work (Baxley, 2007; Palmer, 2000; Placher, 2005; Schuurman,2A04;

Veith, 1999). These authors have approached the subject from a variety of angles. For
example, Baxley (2007) asserts that Schuurrnan (2004) and Placher (2005) bring forth
more traditionally Christian perspectives focusing on the doctrine of Luther and the

writings of important church eras. On the other hand, Veith (1999) explicates a decidedly
Lutheran doctrine of vocation. From these works it can be argued, that current concepts

of vocation have deep roots in the Reformation Movement and Lutheran doctrine related
to laity. While previously within the Catholic Church vocation was reserved primarily
for those called to the priesthood and cloistered orders, Luther, at the point of the
Reformation, "brought [spiriruality] down to earth to transfigure our practical, everyday

life" (Veith 1999,p.72). It is this view of vocation that makes up the lived experiences
of our daily existence.
Much attention has been given to Parker Palmer's (2000) work as he provides

a

good example of vocational thought that puts more trust in the inner, subjective voice,

which calls individuals to become the persons they were meant to be. Most people would
agree that calling evokes understanding of the person becoming and doing what they
seem to be meant to

do. Palmer argues that it is too

easy to expect the call to present

ll
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itself extemally since teachings often discourage trusting the intuitive, inner voice of self,
so he advocates learrring to listen to one's own

being. Palmer's approach is from

a

Quaker faith perspective and perhaps is more humanistic than Schuurman (2004), Placher
(2005), and Veith (1999).

Moving to the more particular literature on nursing as a calling yields several
sources. Both Lundmark (2007) and Grundmann (2009) engage more of the complexities
related to viewing nursing as a calling or vocation. Both of these authors remind readers

of Florence Nightingale's deeply held conviction that good nurses realize their work as a
calling from God. Both of them also cite the historical challenges of associating the
profession with the historical state of nursing and preconceived notions of feminine roles.

Lundmark's (2007) work centers on vocation in theology-based nursing theories. She
posits the reasonable view of nursing as a vocation as far back as the Gospel of Matthew

with Christ's admonition to his followers to care for the sick and needy. Grundmann
(2009), also taking a theological approach, credits Nightingale and the Deaconess
movement in Germany during the 1800's with raising nursing's "solidarity with the
needy and the poor in order to cope with enormous social challenges...caused by the

industrial revolution" (p.5). He emphasized that nurses' care for life and the well-being
of their patients as "their specific calling and vocation" (p. 12). Finally, Meyers (2009),
argues for acting spiritually by recognizing and attending to the spiritual needs of the

patient as a way to improve patient experience and healing, mitigate stress, provide

holistic care and convey individual dignity, particularly in end of life situations.
There is an underlying sense by many currently in the profession that describes
nursing as a calling. Creative Nursing (2008) shared the stories of more than 35 nurses

Augsburg Coltcgc Ubrary
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who shared their sense of professional calling. Vinle and Mittelmark's (2007) study
shows the paradox

ofjob engagement's role in burnout. Nurses they interviewed cited

their sense of calling to the profession as one of the buffers that protects them from

burnout. Raatikainen (1997) specifically studied nursing care as a calling. As she writes:

A calling is a deep internal desire to choose

a task or profession

which a person

experiences as valuable and considers her own. She devotes herself to the task
and strives to act according to its highest principles. The aim of a calling task is

to serve people altruistically. The concept of calling is close to the concept of
vocation and commitment. (pp. 1111-1112)

While Raatikainen's (1997) definition does not posit a Christian or overtly spiritual faith
base, her findings show that nurses who

identify their work as a calling displayed

significantly better understanding of their patients' needs, quality of life and wellness.

It is important to mention that there were

a small number of references regarding

the negative impact of considering nursing as a vocation. Both Lundmark (2007) and
Bates (2006) argue that identifying one's profession as a calling from God can potentially

evoke unrealistic expectations. Bates also suggests that the concept can be somewhat

awkward and embarrassing as well.
Phenomenological Appro ach

While Grundmann (2009) explicates the history of the calling of nursing, he also
identifies the philosophy of a phenomenological approach as an apt fit for the profession,
particularly the role of bedside nurses with an emphasis on the social elements of nursing
and the lived experiences of caring for others at the bedside. He asks, "'What, acfually

distinguishes the phenomenon of nursing from other phenomenon of human interaction"

BACCALAUREATE TRANSFORMATIONAL IMPACT

13

(p. 11). As a human science, phenomenology is analogous to vocational calling in terms
of its focus on meaning instead of measurable corollaries of abstracted variables.
According to van Manen (1990), its purpose is to elucidate meaningful insight from
everyday experiences. "Phenomenology is the systematic attempt to uncover and
describe the strucfures, the internal meaning strucfures, of lived experience" (p. 10). To
take a phenomenological approach to research, according to van Manen (1990), "is a
caring act: we want to know that which is most essential to being. To care is to serve and

to share our being with the one we love" (p. 5). As such, it studies the uniqueness of
irreplaceable personal human life-world experience. In this regard, phenomenology
resonates with Watson's (2005) theory of nursing care since the first

of

her l0 Caritas Processes is "the formation of a humanistic-altruistic system of values
(p.

2).

"

Therefore, a phenomenological approach and nursing both value and promote

altruistic caring for others, supporting its use in this topic of study.

Transformational Impact of the BSN Completion
It is generally accepted within the nursing profession that ADN to BSN
completion programs should and do transform student participants vocationally.
(Handwerker (2010); Kubsch, Hansen, & Huyser-Eatwell, (2008); Morris & Faulk
(2007)). In their study, Morris and Faulk (2007), observed that BSN sfudents bring
already established frames of reference and reasoning patterns consistent with Mezirow's
(1997) transformational education theory. Their research identified perspective

transformation and development in professionalism for graduates of a small urban BSN
program in the areas of "increased collaboration with the health care team, increased
patient advocacy, and increased confidence in the role as a teacher of patients and

t4
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families" (p. 445). [n her work, Handwerker (2010) makes the case for actually
transforming nursing education programs to better prepare (transform) student nurses for
effective care in rapidly changing health care settings. She urges exposure of sfudents to
gray and ambiguous care situations which would effectively create disequilibrium,

challenging their decision making frameworks. In their study, Kubsch, Hansen, and
Huyser-Eatwell (2008), found that nurses who had completed a BSN program had

a

higher sense of professional values than associate degree nurses and concluded that "the
adult learner with background, experience and time spent in clinical nursing is ready to
assimilate these values" (p, 383).

Augsburg's BSN completion students are all required to take a search for meaning
course that incorporates the concept of vocation. The Nursing Department also requires a

senior keystone course that integrates vision and vocation with leadership principles and
other professional values and concepts of the BSN experience using the Palmer (2000)
text Let your life speak: Listening to the voice of vocation. Thompson and Feldman

(2010) found that there was a positive effbct of a course using the Palmer text to explore
meaning and purpose in traditional age college sfudents by giving them a deeper
understanding of self and greater vocational aptifude. A search for literature related to the
effectiveness of such programs as Augsburg's search for meaning courses and nursing
senior keystone course for non-traditional working students brought no results.

In conclusion, the current literature on vocation and nursing as a calling points to
the significance of this topic for better understanding the experience of BSN's who have
completed a faith formed program with a transformational mission emphasis of vocation
such as Augsburg's. The analogous nature of Watson's (2005) Nursing Theory, nursing

BACCALAUREATE TRANSFORMATIONAL IMPACT
as a caring profession, vocation as a meaningful human enterprise and phenomenological

research support a human science oriented study approach. In educational settings, the

goal of gleaning deeper life experiences of students relative to a particular phenomenon
and giving

it thoughtful attention is that synthesized, holistic themes might increase the

competent caring of faculty and administrative staff at Augsburg (van Manen, 1990).

This, in furn, will support development of courses and programs that achieve the goals of
transformative educational experiences. The lack of such sfudies leads to the conclusion
that such a work would contribute to the literature and prove informative and useful for

administration and faculty at Augsburg. Therefore, the question of this research project,
guided by the philosophy of the hermeneutic phenomenological (van Manen, 1990)
process is, "What is the experience of vocational transformation for nursing graduates

who have completed the Augsburg RN to BSN program in the context of their caring,
professional practice?

Research Methodology

Study Design
For the design of the sfudy, this researcher used a hermeneutic phenomenological
interview approach. This type of qualitative research sfudies in depth the lived
experience of individuals about a particular phenomenon and its meaning, and, unlike

quantitative and other qualitative methods, is not intended to be generalizable (van
Manen, 1990). In phenomenology, the method does not dictate the study; rather the
phenomenon sludied guides the method. The process uses interviews to gather the lived
experiences of participants. According to Dahlberg, Drew and Nystrom (2001), the term

"interview" means "the continual sharing and discussion of the different views of two

l5
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people towards a common topic" (p. 156). The interviewer knows that the interviewee
holds valued knowledge that the researcher wants to discover, so the meaningful
expression of the interviewee has priority over that of the interviewer. Within reflective

dialog, individuals work together to arrive at a clearer understanding of the interviewee's
interpretation. Meaning resides in the language used by the subject and the interviewer
partners with himlher in uncovering that meaning (Dahlberg et al., p. 156).

In order to best ensure the ethical integrity of the sfudy, a proposal for research
was submitted to the Augsburg Institutional Review Board (IRB). Permission to carry
out the study was granted. The Augsburg IRB approval reference number is 2014-07-02.

Participant Selection
Due to the in-depth nature of the data, the number of participants was

intentionally kept small. This narrow focus best ensured quality as deeply mined lifeworlds yield substantial data to analyze. A select number of four informants for the study
was chosen from Augsburg College BSN alumni through purposive sampling.

Augsburg's A1umni department provided a list of BSN graduates to the Nursing
Department. To guard against conflict of interest and coercion, a faculty advisor
subsequently contacted the potential graduate pool through email to request participation
on behalf of this researcher. The letter of invitation to participate is located in Appendix

B. To best ensure reliability,

the participant criteria was held to Augsburg BSN graduates

who I ) graduated within five years of the study, 2) did not hold

a previous baccalaureate

degree, 3) had not taken any masters level course work since graduation, and 4) did
reahze a transfotmation in their vocational calling through completion of the program.

Further, to control logistics, participants were all selected from Augsburg's Rochester

t1
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BSN location. The four participants who met all the criteria included one Caucasian
middle-aged male and three Caucasian middle-aged females. Of the three females, one
was a hospital hospice nurse, two were bed-side nurses and all three had some
supervisory duties. The male was a transplant nurse.

All four were employed

at a major

Midwest medical center at the time of the interviews. They al1 had five years or more of
nursing experience.

Logistics
Participants were told in advance to allow approximately one hour for the

interview in a location that was free from distractions and intemrptions. They were told
that some phone follow-up may be necessary as well. lnterviews were conducted in quiet
meeting rooms at the Augsburg Rochester campus. Refreshments were provided.

All

participants signed a consent form (Appendix C). The session began with brief
conversation to help garner openness and a sense of immediacy in the interview process.

Immediacy is defined by Dahlberg et al. (2001) as an atmosphere of deep presence
between interviewer and informant where both concentrate deeply on the phenomenon in
question.

In phenomenological research, it is important to guard against injecting
preconceived, presuppositions into the interview process. This researcher provides on-

going student support to the BSN completion students at Augsburg College and serves
a liaison

as

for the Rochester program and the Nursing Department. Therefore, she has

awareness of some of the course content, such as the focus on families, power

communication and transformational public health practicums. Four realities or practices
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helped guard against injecting preconceived assumptions into the interviews and helped
ensure the greatest purity and integrity of the data.

1)

Because this researcher is not a nurse and therefore only superficially familiar

with the ADN to BShtr transformation experience, preconceived ideas were
minimal.

2) She did not perforrn research on the specific topic of the BShl completion
transformation experience until after the research data were analyzed.

3) She used bracketing

to hold any of her preconceived understanding apart from

coloring the informants' experiences. Bracketing also enabled her to use preknowledge as a guide for deepening concepts in response to the participants'
answers.

4)

She did not familianze herself

with the expected outcomes of the Augsburg

BSN Completion degree until after the interviews.
In keeping with the understanding of staying close to the phenomenological
question, this interviewer tested the main interview question with her Augsburg nursing

faculty adviser for effectiveness. Participants were asked to respond to the following
question.

Tell me about your experience of vocational transformation in the context of your
caring profession. What does it mean for you to experience that change and what
is the nature of that experience?
The interview method continued with reflective dialog. Responses from the
participants were further deepened and clarified with follow-up reflective questions from
this researcher. Sample questions were, "You mentioned....tell me more about that."
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And, ".Was that... something new as a result of your BSN experience?" "How did that
change occur?" "What was

it like to experience that change?" "How

do you experience

that now in your caring profession?" Active listening was used to allow time for

reflection and recall. Prompts such as "aha," "hmmm," and "ahum" encouraged
continued sharing. The researcher's understanding of participants' responses was also

routinely checked for accuracy with the individual participants for reliability and clarity.
The interview data were digitally recorded. This was the primary interview data
storage system because

it encouraged immediacy. Digital data collection was augmented

with written notes. lnformants were assigned pseudonyms to protect anonymity. The
four participants are identified as "A," '0B.," "C," and

"D."

Through computer

transcriptionist software, all interview data were loaded on a password protected laptop.
This researcher transcribed all interview data to enable analysis and stay close to the

content. She then transferred data to two columns, leaving an open column on the right
for notations (Dahlberg et.al 2001). Hard copies printed for the purpose of analysis only
contained the pseudonyms for identification. The pseudonym key was kept on a
password protected laptop.

This system allowed for easy retrieval access until thematic data analysis and the

writing narrative were completed. All data will be destroyed within three years according
to IRB guidelines. The pseudonym key will be deleted as soon as the requirements of
this Masters in Leadership

"8" completion project

are

fully completed to protect

anonymity of the informants.
Research Findings
Data Analysis
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Approaching data analysis phenomenologically means something different than

only learning the unique perspectives of individuals about

a

particular phenomenon (van

Manen, 1990). A phenomenological angle seeks a conclusion that discovers in-depth
experiential information about what actually living the phenomenon is like and what it
means. According to van Manen, one seeks to answer the question, "what is the nature of
the phenomenon as an essentially human experience?"

(p 62). Because of this, data

analysis aims to uncover the essence of the lived experience through thematic

categorization. Themes give shape and expression to this notion of vocational
transformation in these nurses' caring profession. They help to bring the essence of the
experience to better light and understanding. To help discover these themes, this
researcher followed van Manen's "validating circle of inquiry" technique (p.27), which
can best be described as an existential

"Aha!" The essence is gathered

and reflected on

from the researcher and informants experience of being while it also resonates with their
lived experiences and those of others.

To analyze the data, this researcher stayed mindful of each informant and the
interview while listening to the tapes. Simultaneously, she followed along in the data,
making notes of informants' non-verbal expressions. Careful attention was paid to
staying as close as possible to the informants' precise language. Deep thoughts revealing
the transformational phenomena were noted in the right hand column.
each participant were then transferred to a Word document master

All comments for

list for each

participant. The researcher then returned multiple times to the data to continue mining
for elements that were reoccurring. These elements were collected as themes which
ground the essence of the life-world experience (van Manen, 1990). Because the
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phenomenological angle is one of discovery, not assumption, she held her preconceived
notions at bay and mined instead for those that emerged from the individual informants
precise data. As themes emerged, color coding was used to cluster data into those themes

from all of the informants.
Presentation of Themes
Themes which appeared in all four of the participants' data were recognized as

potentially essential to the nature of the nurses'vocational transformation. According to
van Manen ( 1990), '*In determining the universal or essential quality of a theme our
concern is to discover aspects or qualities that make a phenomenon what it is and without

which the phenomenon could not be what it is" (p.107). These themes were tested against
the question, "Is this phenomenon

still the same if we imaginatively change or delete this

theme from the phenomenon?" (p.107). The thematic conclusions determined essential
are presented

in the findings below along with quotes and content from participants

which best elucidate them. They are also found in Appendices B, C, D, and E with
additional exemplar quotes from all of the participants.
The participants' transformation experience should be consistent with the

Augsburg Nursing Department's stated outcomes. To further explicate the significance
of the themes in the learning transformation phenomena, references are made to the
Expected Baccalaureate Student Learning Outcomes of the Augsburg Nursing
Department (2013-2014) (see Appendix A for the complete list).
The rigor needed to best ensure significance of the thematic conclusions came

from repeated immersion in the narratives and interview responses. Several times, the
data were engaged and mined for repetitive key descriptors of the phenomena, not simply
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comments related to the experience (van Manen, 1990). Instances of the immersrons
were separated by periods of not interacting with the data, allowing time to reflect.

Holding preconceived notions apart from the periods of reflection and staying close to the
data the informants provided allowed the results to intuitively cluster around emerging
themes, and helped guard the significance and validity of the findings (Dahlberg et al.,

2001).

o

Theme One

- An Opened Mind to Multiple

o

Theme Two

-

.

Theme Three

r

Theme Four

Ways of Knowing

Non-Judgmental Acceptance and Respect for Diversity

-

Personal Growth Translated Into Vocation and Opporfunity

- A Transformed

Holistic Orientation to Their Patients

The notion of transformation includes the fundamental "existential of temporality"
(van Manen, 1990, p. 101). As these graduates engage in their profession now, "being a
nurse" means something transformed or different. The pervading understanding is, this is
now and, consequently, there was a before,

a "then, " which

presupposes a change in

their existential sense of nursing vocation. A sense of before and after should be
recognizable in each of the themes.

Theme one

- An opened

mind to multiple ways of knowing.

Evidence that the transformational phenomena included minds being opened to
new ways of seeing and engaging the world is a foundational notion. When this universal
understanding emerged as a theme, it became evident that research on ways of knowing
needed to be incorporated. From this point on, Chinn and Kramer's (2011) work

Integrated theory and knowledge development in nursing is used to highlight and support
emancipatory leaming.
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Minds that are opened to ways of knowing is consistent with the effects of
transformational education presented by Sanford (1966) and Mezirow (1997) regarding
challenging existing thought processes with new information. All participants expressed
evidence of this. Exemplar quotes for this theme from all four are located in Appendix

D. In participant A's

case openness to new

thinking was experienced through critical

reflection in classes he didn't expect to have to take. He led with "It really kind of
opened up another realm for me

-

another way of looking at things." It gave me a whole

new perspective of the world and really kind of life as well" (personal communication,

July 10, 2013). Further, he shared the story of helping

a patient

who had not received the

type of care they needed and expected (see Appendix E for participant A's story).
Embedded within his story is evidence of emancipatory and artistic knowing consistent

with Chinn and Kramer (2011)

as he observed

their frustration, intuitively assessed their

situation and acted in an artful way of caring to change the reality.
Discovery of minds opened to new ways of knowing is supported by Morris and
Faulk's (2007) findings on the transformational impact of BSI.-I completion programs

well. Additionally, Gill (2006) identifies intellectual stimulation

as

as a marker of good

Transformational Leadership, enabling followers to think more broadly and critically.
For participant B, this stimulation came from the unfamiliar way she experienced the
required religion course. She said,

"[it] kind ofjust really pushed you off your stump of

what you thought you believed and then [the professor] really challenged that. . ..it made
me think

July

17

differently. It just helped me open up my opinion" (personal communication,

,2013).
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Participants C and D both experienced opening of their minds in the community
health practicum experience. The design of the course potentially expands emancipatory
ways of knowing (Chinn & Kramer,2011). This is supported by Morris' and Faulk's
(2007) research where community and family assessments yielded some of the highest

transformation in thought. C stated it succinctly, "It gave me a new way of thinking and
a new

way of looking at the community" (personal communication, July 17,,2013). D's

community health experience is exemplar. She related her expectation of going to serve
the homeless, only to be surprised when, "on the

flip side of it, we

ended

,p

eating with

the homeless." Evidence of the disequilibrium this created for her came when she said,

"What a great way to twist that. To say, 'You know what? We're gonna put you in their
shoes, verses putting yourself above them and saying,

'Well, we're gonna try to serve

them because we can.' So that was very eye-opening" (personal communication, JuLy 23,
2013).
Particular to Augsburg College, the evidence of graduates'minds being opened to
ways of knowing is indicative of the transforming experience advocated by Thoni (2003)
and iterated in Augsburg's mission of educating students to expand their critical thinking

capacity. This is consistent with the Lutheran tradition of paradox explicated by
Engebretson and Stratton (2012) that supports the need for more complex and varied
ways of knowing to more deeply apprehend human relationships with God, each other,
and creation. It indicates that these students' educational experiences at Augsburg
presented the appropriate challenges to catalyze and support new

thinking. The ability to

critically process multiple avenues of information also supports Augsburg Nursing
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Department's vision by preparing graduates to address the complexity of current and
changing healthcare needs more broadly and fully.

Theme Two

- Non-judgmental

acceptance and respect for diversity.

Each of the participants related an attifude of acceptance and respect for diverse
people groups that developed as a result of their Augsburg BSI.J completion. Exemplar
quotes for this theme from all four participants are located in Appendix

F. Non-

judgmental respect was supported by the findings of Morris and Faulk (2007) in their
study of perspective transformation in RN to BSN completion graduates from a small
urban college. She categorized this as altruism, which demonstrated tolerance for and
greater understanding of other cultures and beliefs as well as advocacy for the most

vulnerable. Participant B expressed this well in her dealings with "exceptional families"
who have challenging issues in family dynamics when she said,
For example in Watson's writings, she talks about the fcarilas] connection
between a nurse and a patient or a nurse and a family member so you can strive

for that lcaritasl connection. You have to leave some of whatever it is the family
is doing that you might not agree with, but it's a coping mechanism for them.

What I believe I learned in the theory part, but also in the rest of it is it's all
reinforced, like strands of a web. Ut] has made me just try to reach below what

all the surface things are and just keep striving for what's the best thing for the
patient and keep advocating for the best thing for the patient. (personal
communication, July I ,2013)
Intentional diversity is a component of Augsburg College's mission statement and
repeated in the Nursing Department's mission to "uphold and improve health and human
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potential among persons, families, groups and communities across care settings with
particular emphasis on health inequities locally and globally" (Augsburg Nursing
Department, 2013-2014). Participant C exemplified the transition well when she said,
It became more in the community and what it takes to keep people going in their
homes and working with a wide variety of economic people, a wide variety

of

personalities. ln my work right now I go from people that don't have enough
money to buy groceries to the high end physicians, you know, they're loaded.

You go from fancy houses to a house that should be condemned that people still
live in. lt's given me the experience being [at Augsburg] to look at this as a big
picture and not just focus on only the healing, but caring about what it takes for
them to continue on, the different intricate parts. To judge somebody is almost to

put yourself, that you are better than that. And, you can't. When you walk into
these places, you have to consider yourself equals. They're not gonna open up to

you if you judge them. (personal communication, July

fi ,2A13)

C emphasized one must accept the other and modify one's care giving to fit the
circumstances, whatever they may be. This theme is supported by the first expected
outcome of BSITJ completion programs, "demonstrate respect for the inherent uniqueness
and rights of individual groups and communities" (Augsburg Department of Nursing

2013-2014).

According to Engebretson and Griffin (2005) diversity needs to be a hallmark of
an educational institution such as Augsburg College. They contend, "The Lutheran

intellectual tradition of freedom and paradox allows

-

indeed encourages

-

dialogue

among diverse viewpoints as Augsburg comes to a fuller understanding not only of itself,
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but also of others and their rich perspectives" (p. 5). They advocate for remaining true to
one's own chosen faith or moral compass while at the same time respecting, and learning

from those of others. Participant D exemplifies this well. She contexfualized her
transformed attitude of respect primarily in care-giving when cultural differences are

involved. Participant D said,
I think coming to the Augsburg program...I felt like I ended up having

a

very

good respect for different cultures, where before the program I was a little bit
bothered that they don't speak English. We have to get an interpreter. They need

their prayer times, but we have a job to get done, I was so much more task
oriented. You can take a step back and look at, 'okay, how can we make this

work because it's not okay in their culture.' 'We have to respect that, which was a
learning curve for me. (personal communication, July 23,2013)

Non-judgmental acceptance and respect for diversity is supported by the
Augsburg Nursing Department's vision which is "Prepare nurses to address changing
health needs in a global society" (Augsburg Department of Nursing,2013-2014,p. 1) and
the first BSN expected learning outcome, "Demonstrate respect for the inherent
uniqueness and rights of individuals, groups, and communities" (Augsburg Department

of Nursing,20L3-2014, p. 2), According to the United States Bureau of Census (2013)
international migration is predicted by mid-century to become the major factor in United
States population growth in almost two centuries. The threshold of a

majority-minority

population for working age adults and under is projected to be crossed by 2042. Serving
an ever-changing population requires non-judgmental, patient-centered, cuhurally

competent care as it is evidenced in these participants vocational transformation.
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- Personal growth translated
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into vocational opportunity.

These nurses altered orientation to themselves can best be summarized as

heightened self-esteem and self-confidence in applying the benefits of continued
education and personal knowing to their professional caring. Also significant is the sense

of expanded opportunities for themselves professionally and academically. Examples of
participants' quotes for this theme are located in Appendix G. Participant A expressed
increased self-confidence well when he said,

"It's given me a real sense of

accomplishment...I am personally more comfortable with who I am and what I can do
and more confident because I was able to accomplish this (personal communication, July
23

, 2A13).

A key element of personal growth is the value of personal, intuitive knowledge,
which was expressed by a1l of these nurses. Klein (2003) describes the value of intuition
as

o'the

way we translate our experience into action" (p. 4). Experience, he explains,

helps one notice relevant cues which merge into recognizable patterns in the individual's

knowing. Further, experience informs us of what goals can hopefully be achieved and
what can likely be expected to come next. These experientia[ tools provide the necessary

intuitive model to determine critical action steps, according to Klein. According to Gill
(2006), transformational leaders promote intuition as necessary for personal growth. As a
nurse on an outpatient surgical floor, D experiences this in her relationship with the
surgeons and coordinating with multi-disciplinary teams. Participant D said,

We are just as important as surgeons in the care of the patient. I think that has
brought the gap closer together. Whoever needs to be coming to see the patient,

you're kind of the center of, 'here's what the patient needs.' You really
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coordinate all of that. They kind of look to you to get that all taken care of, so

calling the service to see the patient if they need to, getting pain meds, or saying,

'I feel like this patient's not safe. You

need to see

them.' [The service] listens

to

you! (personal communication, July 23,2013)
Chinn and Kramer's (2011) describe a personal way of knowing as selfknowledge, which is learned and intentionally developed through interactions with

others. They contend this type of intentional knowing is necessary for providing
authentic care. Participant C's orientation to self is exemplar of this type of personal

knowing. It can best be elucidated in her

sense of "becoming" through her Augsburg

education.

Augsburg itself is nurfuring and you learn from that. You take that with you.
Becoming is from your experiences. If you have positive experiences, you're
going to become and follow that direction more. You pass it on and hopefully
even families

will

get that and caffy

it on. It's just a transformation in your

thoughts and a lot of it is learned. You end up doing what you see. I'm a little
more laid back and try to take the time for here and now. (personal

communication, July

17

,2013)

C's self-confidence in her personal knowing is further evident in how she
interacts with others to provide similar transformational experiences for them. She feels

qualified to intentionally share her sense of knowing and potentially affect change in the
lives of others. She said, "'Vy'e get to see a lot of residents that come through fhospice]. I
love taking them down south just so they can see,

'Wow! You drive an hour and a half to
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for l5 minutes?!' Yep. That's all it

takes.

And so, I love doing that" (personal communication, July 17. 2013).
Whitbourne ( 1985) explains that adults' sense of well-being and self are enhanced
by constructing meaning over their life-span. This construct shapes the way they recall
their past reality, interpret their present reality and project themselves into the future. All
participants expressed evidence of further generating meaning in their life constructs.
Participant D exemplified this well when she said,

I really always thought I would be a four-year and then I didn't finish. That
bothered me" (past). "When I went back for my bachelors, then I thought, 'the

door's open for anything. I can do whatever I want to do. I'm still up in the air
about what I want to do. It's going to come to me sometime and then I can go
back to school [when the time is right for my family]. But that step is so much
closer for me having my bachelors. (personal communication, July 23,2013)

This exemplifies her present interpretation as one of waiting as she also projects herself
into her future expanded vocational opportunities (Whitbourne, 1985).

Within each of the participants' constructed life meaning was also the
significance of education on their professional orientation. They have accepted an
understanding that Bevis and Watson (2000) posit. "In being educated, one simply has
more to give to life, to clients and to the world...The critically

ill

and their families need

the care and concern of the compassionate scholar-clinician of the future" (p. 163).
Doohan (2007) emphasizes that Transformational Leadership promotes an ethos

of

continual learning. Participant B said it well when she explained that she already has
plans in place to begin her master's degree. When discussing the need to address
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multiple, complex patient needs, she said, "Well, you have to be creative and I believe
the more that you can get an education, the more you learn how to be creative" (personal

communication, July 17, 20 l3).
Personal growth is not limited to the acfual increased opporfunity that earning a

BSN degree afforded the participants but also the perception of that opportunity. In some
cases, participants are keenly aware that broader opporfunities are now open to

them. For

example, participant A experienced limited opportunities for involvement in the
Transplant Nurse Chapter as an ADN when he was prevented from international office
because

it required

a

BSN. That opporfunity for service would be available to him now.

Participant B cited involvement on one hospital wide council and also a committee on her

floor that she now enjoys serving on because they require bachelor's degrees so her
involvement before was prohibited.
Chinn and Kramer (201 I ) emphasize the need to challenge personal biases to
broaden one's care for varieties of patients in the development of personal knowing.

Participant C's orientation to vocational opporfunity was ontological and exemplar of this
transformation. It involved a full shift in her way of being a nurse as she faced and
intentionally challenged her bias against caring exclusively for dying patients (see
Appendix H for participant C's story). Completing her Augsburg BSN gave her the
opportunity to say "yes" to hospice care in the community which she had no interest in at
the completion of her

ADN.

She stated,

"If it wasn't for Augsburg, I wouldn't

be in the

field I'm in, the field that I'm passionate about. I wouldn't be there because I wouldn't
have had that experience" (personal communication, July

17

. 2013). She now has the

opportunity to be in a field that provides her with greater autonomy and less structure that

a-r
)/
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she desires. She said, "Sometimes

I look at where I am now. Sometimes the nursing part

almost gets lost in there. You care more about the other things." This broadened
personal knowing leads well into the next essential theme.

Theme Four

- A transformed

holistic orientation to their patient care.

Carson (1989) advocates for the importance of caring from a whole view of the
patient that eschews reductionism and instead considers mind, body and spirit, as well as

life-styles and traditions that have impacted the overall heath state of the patient. Watson
(1999) says, "nursing has a strong commitment to care for the whole person and

a

concern for the health of individuals and groups of persons" (p. 15). These theorists
support the significant shift experienced by all the participants in their nurse/patient
caring relationship from a particular task and disease orientation to the whole. Their new

holistic view also encompasses spiritual and familial dimensions, enhanced
communication and teaching moments, as will be shown. Quotes from all of the
participants for this theme are located in Appendix L

It may be illuminating to pause and consider how the previously covered themes
work together to facilitate this next theme. This can be illustrated by van Manen's (1990)
metaphor of the phenomena being studied as a web and the themes as knots in the web.
The ability to see patients in a holistic way is made possible because these nurses' minds
are open to new ways

of learning and their realities are now marked by non-judgmental

acceptance and respect. Emancipatory learning as described by Chinn and Kramer
(201 I ) frees and equips them to intuitively apply their experiential ways of knowing in

order to critically gather knowledge from multiple sources in the best interest of caring

for their patients. Personal growth and enhanced self-esteem aid in applying experiential
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knowledge more freely to their caring profession which directly impacts their patient
care

Speaking of this new holistic patient orientation, participant A's example
explained it well,

A nurse came in when I was meeting with

a

patient. [Her] focus was on some

problems with itching. She was just kind of focused on particular things. My
focus was a bit more global and a bit more basic as well, not so much one

particular area, but sort of the whole picfure for them really. Now it is not so
much to look at an illness, but to look at a person... a better perception of the

individual rather than their disease process. (personal communication, July

10,

2013)
The transformational impact, which garnered this holistic approach is supported
by the fourth expected learning outcome of the Augsburg BSN completion program,

"Utilize

a

holistic nursing approach with individuals, families, groups, communities, and

systems to maximize their health potential" (Augsburg College Department of Nursing,

2013-2014). Participant D led with her transformed perception in her orientation to her
patient care. She said, "It just helped put all the pieces together." And, "It's more about
being more of a holistic nurse and being present with the patient." She went on to

explain how it took her from a "patient disease" perspective to considering their religious
and cultural background and beliefs in her way of caring (personal communication, July

23, 2013).
For each of the participants, the new holistic orientation to their patients includes
a clear spiritual component, though they did not necessarily consider themselves
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religious. Rather, it is more broadly spiritual as defined by Carson (1989). For example,
in the context of needing to talk with patients and their families about life and death
issues related to transplant side effects, participant

So I think that's something that

A

said,

I'm not so sure I would

have been able to do

before. I'm not particularly religious but I feel like I really kind of have become
more spirirual, as a result of my experience as

well.

So it just helps me to be

comfortable around the patients and families and try and make them feel as
comfortable as I can, given what they are going through. (personal

communication, July 10, 2013)
Watson

(

1

999) advocates for a caring influence in the essence of nursing that

elevates the spiritual and metaphysical dimensions of serving humankind along with the

medical/science model. Participant B credited Watson's (2005) Transformational Caring
Theory with giving her a "deeper, more spiritual understanding" of her vocation and
made her more thankful she had chosen

it. From Watson's theory with an emphasis on

caritas, B learned the importance of "connecting with the patients through a caring

moment. You're in

a

position to reallybe intimate with them and so it gets you a really

good chance to be someone that they can trust and that they can count on" (personal
communication, July

ll

,2013).

Each of the participants naturally included familial concepts in their discussions

around their patients care. Participant C stated it succinctly, "You encompass the whole

family. The dynamics that are going on in the family
(personal communication, July

become part of their health"

ll ,2013). Three of the Augsburg

Nursing Department's

nine expected BSN outcomes specifically mention "families" in the professional practice
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of holistic nursing care. Further, one Augsburg nursing core course is devoted entirely to
applying and developing theoretical nursing concepts to exploration of the individual
patient within the context of family and community, with an emphasis on globally diverse

cultural belief patterns.
Another essential component to the transformed holistic patient orientation is
effective communication for all of the participants. Participant D tied it to consideration
of familial interests in the patient's care by saying, "It's all about how you communicate

with the family. ...I feel like I've gotten better at picking up on their personalities and
how to communicate. But, I think it's so important. Communication is key with these
families that have loved ones in the hospital" (personal communication, July 23,2013).
Strong communication is supported in the seventh expected outcome of the Augsburg

Nursing Department, "Demonstrate effective communication with families, groups,
communities and systems" (Augsburg College Department of l.Jursing,2013-2014). One

of the core Augsburg nursing courses is devoted to development of communication skills
to fulfiIl this outcome.
Participant C provided another angle on the importance of good communication

in staff teamwork with a common goal of the best patient care. "'W'e work together

so

much like a team. Everybody knows everybody's patients and communication is key.

We do a written report because people are on call at night. I print everybody's written
report so I have the latest, the best and the greatest on each patient" (personal

communication, July

17

,2013).

The final essential component of transformed holistic orientation to their patients

for all of the participants is the teaching moments they now engage. These teaching
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events place the nurse in a position of leading and influencing the patient as they

participate in guiding them to a desired outcome. It is supported by Daft's (2005)
characteristics of Transformational Leadership which include developing followers into
leaders, painting a vision of a desired fufure state and communicating
makes the pain of change worth the

it in a way that

effort. Participant B exemplified this well when

she

said,

I share

research with my patients now and I

didn't do that before, I take the time

to let them know that this has been studied. There's a reason why we are doing

this. I'11 share with them about the study
up.

so they know we're not just making this

So patients know that we use best practice and that

we're constantly looking

for the best way to do things.(personal communication, July 17. 2013)
Watson (1999) advocates for this type of holistic orientation to patient care. She
states,

"A transpersonal caring relationship connotes a special kind of human

relationship

-

a

union with another person

-

care

high regard for the whole person and their

being-in-the-world" (p. 62). As all of these nurse participants now engage in their caring
profession, their transformed holistic orientation to their patients encompasses well
communicated, caritas elements of spirit, mind, and body within their unique culrural and

familial life-worlds.
Conclusion
When asking what conclusions can be drawn at this point two things need to be
recalled, the question being researched and the intention of a phenomenological

approach. The precise question being explored is: "Wltat is the experience of vocational
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the Augsburg RN to

B.l//

program in the context oJ'their caring, professional practice? "
Regarding the intention of a phenomenological approach, van Manen ( 1990)
explains that, "Phenomenology is not an empirical analytic science...it is not a science

of

empirical facts and scientific generalizations" (p.21). It does concern itself with the
empirical, experience-based knowledge such as what is revealed in the quotes and life
stories of the four participants in this study. Because the intent of phenomenology is not

to generalize, it is not aimed toward problem solving, solution finding, or showing proof
of the efficacy of any particular causes (van Manen, 1990). Therefore, this researcher
used a hermeneutic phenomenological approach to discover the essence of the

transformation in vocation for these participants in the context of their caring profession.
Phenomenological Structure
What can be learned is the general structure of the phenomenon for these four

particularparticipants. According to Dahlberg, et al. (2001), "The general structure of
the phenomenon is reached by synthesiztng the transformed and clustered meaning units

in such

a

way that the phenomenon's inner strucfure, its essential core or essence, is

illuminated" (p. 192). This is an essential web of meaning that does not change.
Therefore, it becomes apparent that by synthesizing the four themes uncovered in the
analysis, an essential core essence may be learned which answers the question for these

participants. Restating, the four themes are:

o

Theme One

- An Opened Mind to Multiple

Ways of Knowing

o

Theme Two

- Non-Judgmental Acceptance

and Respect for Diversity

.

Theme Three

- Personal Growth Translated Into Vocation and Opportunity
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Theme Four

-

38

A Transformed Holistic, Patient-Centered Orientation to Care

By synthesizing these themes,

a

picture emerges of what these nurses' lived

vocational transformation is like. They now approach their caring with an openness to

multiple ways of knowing that guides their full vocational orientation. Consequently,
they care from greater self-knowledge and awareness of what they have to offer even as
they maintain a posfure of non-judgmental acceptance and respect for diversity. They
practice new holistic, patient-centered care which incorporates body, mind and spirit as it
draws on family and community, clear communication for the sharing of knowledge, and

thoughtful leading through caring, teaching moments.

Concluding Ohservations
It can be said that these Augsburg BSN graduates experienced

a vocational

transformation that causes them to engage in their work in a way that is consistent with
Augsburg's vision of caritas in service to others and shows signs of the Augsburg's
tradition and mission, particularly in the areas of paradox and freedom to think more

critically and suspend judgment. However, the scope of the sfudy was not extensive
enough to examine the newly structured meaning in light of Augsburg's full mission or
educational vision explicated by Engebretson and Stratton (2012). It can also be said,
that none of the participants appeared to connect their transformational experience

knowledgably to an understanding of Augsburg's faith foundation in the ELCA and the
ensuing values of grace, vocation,, caritas, paradox and freedom. While one mentioned

caritas, it was always in the context of Watson's (2005) Nursing Theory.
There were limitations to the sfudy. The participant pool for this sfudy, as with most
phenomenological studies, was intentionally small and logistically limited by location,
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criteria. It can reasonably be assumed that some other BSN graduates experience

a

similar change in their vocational caring orientation. However, not all Augsburg BSN
graduates realize such a transformation. When this researcher verified the participant

criteria with all of the volunteers prior to narrowing down to the four who met all the
criteria, one specifically stated she did not. It would be illuminating to discover what
others' experiences are. The scope of this study did not allow for that. Perhaps they
experienced a transformation yet lack the awareness of it, or their lived experience is

different according to their location or station, Further, this sfudy was limited by
professional major to BSN completion graduates. What would the vocational
transformation be like for other Augsburg majors, professional or liberal arts?

Finally, it became apparent to this researcher, as she shared emerging findings with
nursing faculty that they hold a wealth of relevant pedagogical and profession specific

knowledge. Therefore, input from nursing faculty would deepen and enrich the findings.
These concluding observations help shape the following recommendations.

Recommendations

While there is a purpose for quantitative research of abstracted data, this researcher
believes further qualitative research holds the greatest potential for yielding the rich life-

world meanings consistent with these types of transformative questions. Therefore, all
recommendations presuppose a qualitative approach unless otherwise specified and

will

be suggested for Augsburg College as a whole and the Nursing Department specifically.

Additionally, co-investigators are recommended for all sfudies. One should be

a

faculty

member from the program or major being researched and one a non-faculty researcher.

This will deepen and enrich the findings.
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For Augsburg College as a whole, there would be rich knowledge in uncovering the

lived vocational transformation experience for graduates of other majors. Augsburg
offers professional majors in education and business as well as several liberal arts and
science majors for non-traditional and traditional student populations. Similar research

could be pursued in these programs and with diverse student types. Greater exploration

into the life-worlds of other sfudents can help enlighten program leaders of the students'
experiences so that Augsburg faculty and staff might engage students with greater
awareness and sensitivity. Such rich knowledge can be used to inform and help support

curricular development choices.
Some sfudents do not recognize themselves as transformed through their educational

experience. It could also prove helpful to discover the lived experience of an Augsburg
education for students who claim they did not experience any known transformation to

their vocational calling. Augsburg may gain an understanding about whether no
transformation occurred, or if it occurred but was simply not recognized by the student.
For the Nursing Department in particular, much could be gleaned from similar studies

with other categories of BSN completion students. These could include, but not be
limited to sfudents who completed the program in Minneapolis, diverse age and cultural
backgrounds (the qualifying participants of this study all happened to be Midwestern,

middle aged Caucasians), sfudents who possessed another baccalaureate degree prior to
earning their ADN, sfudents who have completed some graduate nursing work beyond
the BSN completion, and students who work in communityhealth or NGO's instead

medical centers.

of
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As a result of this study and the others that are recommended, Augsburg may want to
consider the value it wants to place on graduates being aware and knowledgeable

of

Augsburg's guiding faith principles as the foundation for the type of transformation they
experience and consequently live out in their vocation. This is one place where an
abstracted quantitative study might provide a clear picture of the percent of students who
have a learned understanding of the guiding belief in paradox and freedom. The

diminishing interest in traditional Protestant Christianity in America is well documented
(Farr & Kotan 2011; Olson 2008). Because of this, the values of the church continue to
have less influence in society and culture as a

whole. Augsburg's unique and distinct

Christian values that allow for robust discourse, paradox and the freedom of
emancipatory knowledge along with a strong mission of caritas and stewardship have
renewing potential for Christianity, but not if Augsburg graduates are unaware that those

principles guide the curriculum and their emancipated knowledge acquisition. What, for
example, would it look like for Augsburg to be forthcoming about engaging the
transformation process cooperatively with the students while including the guiding

beliefs in syllabi and course curriculum? According to Thoni (2003) the curriculum is
the one thing that touches the educational experience of all students at Augsburg,

traditional and non-traditional alike.
The results of this sfudy support the sense that Augsburg's BSN completion
program accomplished the College's mission and vision in the vocational transfonnation

of these four BSN graduates. Rich in meaning, life-world research complements the
concept of vocation because living with an understanding of one's calling gives life

a

depth of rich meaning and purpose. Discovering Augsburg's graduates' real life-world
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experiences has the potential of continuing to provide Augsburg with a wealth
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of

information with which to engage and lead students in transforming education for the
purpose of serving the world with deeper understanding.
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Appendix A
Expected Baccalaureate Nursing Learning Outcomes

1. Demonstrate respect

for the inherent uniqueness and rights of individuals,

groups and communities.

2. Apply nursing theories to nursing

practice decisions with individuals,

families, groups, communities and systems.

3.

Synthesize knowledge from the liberal arts with the art and science of nursing.

4.

Utilize

a

holistic nursing approach with individuals, families, groups,

communities and systems to maximize their health potential.

5.

Demonstrate accountability for ethical nursing practice based on professional
standards.

6. Utilize research findings to guide and enhance nursing practice.
7

.

Demonstrate effective communication with individuals, families, groups,

communities and systems.

8.

Apply leadership concepts to promote professional nursing practice.

9. Evaluate emerging roles of professional
needs

nurses in the context of health care

within local and global communities.
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Appendix B
Letter to Participate in Study
Marclr 12,2013
Dear Augsburg BSN Graduate,

You are being invited to participate in a study to learn more about the experience of Augsburg's
RN to BShl graduates. The purpose of the study is to better understand the transformational
experience of students completing the program in the context of their caring profession, You
have been chosen from the list of Augsburg RN to BSN graduates because you graduated from
the program within the last five years.
The study is being conducted with graduates who did not have a previous baccalaureate degree
and who do have a sense that their vocational calling was transformed through the Augsburg RIrl
to BSN completion program and have not proceeded on to complete any masters level
coursework. If you fit this vocational and educational definition, you are invited to share what
your vocational transformation has been like as you have served in your nursing profession.
Please allow one to two hours to be interviewed at a quiet meeting room at Bethel Lutheran
Church in Rochester. Your pennission is being asked to audio record the interview. The content
will be transcribed. You will have the opportunity to verif,i the analysis after it is complete to
confirm that it accurately describes your experience through one or two follow-up phone
conversations.
Due to the small number of participants, your anonymity cannot be 100% guaranteed.
Pseudonyms will be assigned to all participants to best protect anonymity. The researcher
Lisbeth (Libby) Henslin and her advisor Dr. Sue Nash are the only people who will see all
original data. The data will all be kept in a securely locked file in the Rochester nursing office
and on a password protected laptop. All interview data will be destroyed within three years of
completion of this project in compliance with federal Internal Review Board requirements.

BSN completion programs such as Augsburg's strive to impact the vocational lives of their
students in positive ways that are in keeping with the institutions' mission and values. It is
imporlant to know in deeper way what the lived experiences of students are. Your understanding
and perceptions can contributc to the future shared experience of other students in meaningful and
imporlant ways.

If you are interested in participating in this intenriew study,

please respond by email to Sue Nash
at augsburgsue@smail.com or call her at 507-250-2282. You are invited to ask any questions
you have related to the study. Please know that your decision to participate or not parlicipate in
the study in no way affects your relationship with the Augsburg Department of Nursing or
Augsburg College. Thank you for your consideration.

Sincerely,

On behalf of Lisbeth (Libby) Henslin Augsburg Master of Arts in Leadership Student
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Appendix C
Consent Form

Exploring the Transformational Impact of Baccalaureate Education on Vocation

A Hermeneutic Phenomenological Study of RN-BSN Graduates
Researcher: Lisbeth (Libby) K. Henslin
This is a consent form. Please read it carefully and have any questions answered before you sign
it. Your signature indicates that you have had the study explained to your understanding and you
agree to take part in it. It also indicates you understand any possible risk of parlicipating. You
are free to withdraw at any time for any reason without any consequences from Augsburg
College, the Augsburg Department of Nursing or from me.

I am conducting the study as parlial requirement for the Masters in Leadership program at
Augsburg College. Susan Nash, RN, Ed. D. is my advisor. Signing this form gives me as the
researcher your permission to use any of your quotes anonymously from your interview or
follow-up phone conversation.. You will only be identified as a "study participant," or a "study
informant" who is an Augsburg BSN completion graduate.
Background:
You are invited to participate in a study to learn more deeply the lived experience of caring
vocational transformation for Augsburg's BSN completion graduates. The purpose of the study is
to better understand the transformational experience of students completing the program in the
context of their caring profession. You have been chosen because you have graduated from the
program within the last five years, and took the required search for meaning courses and the hlUR
490 keystone Leadership and Management course. By agreeing to participate in the study you are
agreeing that you have graduated and have a sense that your vocational calling was transformed
through the Augsburg BShl completion program. You are also agreeing that you have not
proceeded on to complete any masters level coursework.
Procedures:

I'm asking you to please allow one to two hours for an interview in a quiet meeting room at
Augsburg in Minncapolis or Rochester. I am asking your permission to audio record the
interview. Thc content will be transcribed. You will have the opportunity to verifu rny analysis
after it is cornplete to confirm that it accurately describes your experience through one or two
follow-up phone conversations. I will assign a pseudonym to all participants so help protect your
anonyrnity.
Risks and Benefits of being in the Study:
The study has no known or anticipated risks. If the interview or your participation becomes
uncomforlable for you for any reason, you are free to withdraw and in no way affect your
relationship with the Augsburg Department of htrursing, Augsburg College, or myself. Should
talking about your expcriences bring up an unresolved issues, you will be assisted to an
appropriate resource for counseling, but all costs will be your own.
There are no financial incentives offered for participation in the study. Intrinsic benefits rnay be
the fulfilling and enriching benefit of sharing your experiences and the satisfaction of
contributing to the educational experiences of others.
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Confidentiality:
I will transcribe the interviews. Only your pseudonym will be attached to the transcribed
document. As my advisor, Dr. Sue Nash is the only other person who will see all original data.
The data will all be kept in a securely locked file in the Rochester nursing office and on a
password protected laptop. It will be destroyed within three years of completion of this project in
compliance with federal Internal Review Board requirements. I will do everything possible to
guard your anonymity. However, anonymity cannot be completely guaranteed due to the small
number of participants in this type of study.
Voluntary Participation

:

Please know that your decision to participate or not participate in the study in no way affects your
relationship with the Augsburg Department of Nursing or Augsburg College. You are free to

continue or discontinue your participation without concern for any impact on your relationship
with faculty, myself or the college.
Contacts:
The researcher conducting this study is Lisbeth (Libby) Henslin. P1ease ask me any questions
you have now. If you have any question later, please send them to henslin(Eaugsburg.edu or call
me at 507-273-3562. My advisor Dr. Sue Nash can also be contacted at nash@augsburg.edu or
by phone at 50'l-288-2886 ext. 106. Questions pertaining to your rights as a research subject or
concerns and problems about the study can be addressed to the Augsburg Institutional Review
Board at IRB@aussburs,edu. Reference IRB approval number 2Al4-07-02.

You will receive a copy of this form for your own records. If you decide you need to withdraw
from the study for any reason, please indicate this in writing to henslin@augsburg.edu.
Staternent of Consent:

I have read or had the above information read to me and I understand the contents. I was given
the opportunity to ask any questions and had them answered to my satisfaction and
understanding. I give my consent to participate in the study represented in this consent form.
Signature
Date

I consent to being audio-taped.
Signature
Date

Signature of Researcher
Date

5l
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Appendix D
Theme One

- An Opened Mind to Multiple Ways of Knowing

Participant A:

.

It really kind of opened

up another realm

for

me, another way to really look at

things.

. flhe nature of my transformational experience was/ a slow and steady kind of
awakening, a slow and steady perception of why someone is where they are rather
what sort of individual things brought them there.

.

It gave me a whole new perspective of the world and really kind of lfe as well.

Participant B:

.

It helped me have a lot of understanding.

.

It really helped me learn some dffirent
I really concretely thought I

.

It

ways of looking at things, other thanwhat

know.

just helped me open up my opinion which, I didn't thinkwas vety closed, but

I

figured out that it was pretty closed.
Participant C:

.

It's given me that experience being /at Augsburg/ to look at this os a big picture.

.

I would wly that before, I

o

We're not there to change the world, but we need to put ourselves more into their

was

probably more narrow-minded.

shoes.

.

I've learned a lotfrom our chaplains on what they do. I no longerfeel the same
way toward religion as I did before.

Participant D:

I'd like to learn more about

it.
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a

I think,

a

It bothers me a little bit more

a

So to me, it's just
"

a

in general, it just helped put
when

I

all

53

the pieces together.

nurses not engaging in the whole experience

pulling it all together, and trying to see the big picture, not just

here's what you're in for loday. "

One of the most interesting things that happened to me /at Augsburg wasJ

up to the Phillips Neighborhood. One of the things

I went

I learned the mostfrom that

situation was that they don't want us to come in andfix it, and change it...Most
them said, "We don't want your

which was totally not what

I

help.

We

don't need your help. We're happy,"

expected...So that was vety eye opening.

of
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Appendix E
Participant A's Exemplar Story of Artistic Knowing
I got a request from one of our liver transplant coordinators that we had a
patient at St. Mary's who was being evalttated for liver transplant and had some cardiac
issues.

.So

l went up to see them and they were kind of, they were pretlyfrustrated

because they had actually come into the hospital on Sunday and were expecting the liver

transplant team to come and see them you know on Sunday or Monday and nobody came.
So

finally today

they called their nurse coordinator downtown and sent me a message.

I

went up to see them and I spent a long time just kind of talking - well, not so much

talking, but listening to them tell me about their experience.

I

thinkit helped

them a

I really got a good sense of,

lot. Theyweren't like angry, but theywerefrustratedwith kind

of how things didn't work like they should have and frankly they were

right.

work like they should have. So I really just kind of listened to them and kind

They didn't

of

encouraged them to tell me what they are thinking and what they were feeling and what
could do that might be of some help to them and after we had the discussion,

felt much better about how things were andfrankly, so did I afterfollowing

I think, they

up with our

coordinator down town. I told them about our discussion and whot we should do based

on what the patient was feeling and what we could do to be more helpful for

I

them.
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Appendix F
Theme Two

-

Non-Judgment Acceptance and Respect for Diversity

Participant A:

o I think that in the last couple of years lthrough AugsburgJ I've just become more
confident in who I am and I understand that people have reasons for their
behavior and rather than see a personal affront for what someone says or does, I

try to look at itfrom a bigger perspective. There's something that makes this
person like this and it's not me qnd I'm not going to be able to change them.

I

just need to continue to be who I am and do what I do and help them the

I

best

can and things will be what they are.

Participant B:

.

For example in Watson's writing she talks about the connection between a care
taker or o nurse and a patient or a family member. So you can try to strive

for

that connection. And, you have to leave some of the other occurring, or whatever

it may be that thefamily is doing that you might not agree with, but it's a coping
mechanism

for them. The theory part has made

me try to reach below the surface

things and keep strivingfor what's the best thingfor the patient.

Participant C:

.

It's accepting things

that you may not have accepted before, accepting people that

are in all dffirent income ranges and accepting some of how they live. It may not
be how you think they should live, but your goal is to go in and help them live

within their means.

o

We

just respect them and not look down on them.

BACCALAUREATE TRANSFORMATIONAL IMPACT

56

.

You never

.

You

.

You have to consider yourselves equals. They're not going to open up to you

criticize.

Yott never question.

just accept it and it's the same way with /the patient'sJ religion.

f

you judge them.

Participant D

.

I think it helped me with religious backgrounds, cultural

beliefs,

just to respect

that more.

. I used to be really tasked oriented, but you have to take a step bsck and look at,
okay, how can we make this work because this is not okay in their culture. We
have to respect that, which was kind of a learning curve

.

We see a

for

me.

lot of patientsfrom other cultures that have dffirent rules. Males may

not be able to see them. They have to be covered and dffirent things like that.

*just giving them time to make sure thal happens versus whipping the curtain
open.

.

I would say I
quick

to

became more respectful of

dffirences. Before I was a little more

judge and a little more impatient with needing to get things done and not

being able to get them done because of their needs.
I

I think now after f,Augsburg/

just feel like I know we need to give them time. We have people who come from

all over.
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Appendix G
Theme Three

- Personal

Growth Translated Into Vocation and Opportunity

Participant A:

o

I

felt kind of opened

up

personally, more comfortable with who I am and what

can do and more confident because

.

So

/

have some more tools to

use

I

I

was able to accomplish this.

for the work that I do and the people

that

I

interact with, not only the patients, but with colleagues , supervisors, manages
and docs.

t

I just

feel that having a higher degree level has given me a bit more confidence

and it's kind of afundamental need to function at that level. It's made me more...
self-confident
Participant B:

.

I justfeel more professional and have more understanding of what

I

I probably lmow how to craft my sentences better because I've had to do so much

I'm doing.

writing. I know how to do research more. I'm more interested in research,

.

Going backfor my bachelors has just made my nursing life much more
interesting. I don't think I'm going to burn out because I lmow how to dig back

into it and find out more.

.

Going back to school helped me reach out

for more information

and stay

interested and involved.
Participant C:

.

Augsburg itself is nurturing and you learn.from that and you take that with you,
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from your experiences. If you have positive experiences, you're

going to learnfrom that and pass it on to others that you're training in.
a

Il's just transformation in your thoughts and you end up doing whal you see. I

still have some of my structuredways, but I'm kind of a little more laid back and
try to take the timefor here and now.
a

It definitely

a

Augsburg opened me up to home health care fwork/, which just was not me

changes

[yolJ.

You wouldn't go back the other way.

lbefore/.
Participant D:
a

When

I went backfor

my bachelors, then

I thought,

"The doors openfor anything.

I can do whatever I want to do."
a

I'm still up in the air about what I think I want to do. You know, it's going to
come to me sometime. Then

I'll

go back to [graduateJ school and

I'll

go

on

for

more. That step rs.so much closerfor me, having a bachelor's verses having my
two-year. I can do any of these things. It's just to decide what thqt would

be,

what is my for sure calling.
a

You know, doing fthe bachelorsJ with

a

job and two little

boys at home,

I

thought

"Wow! I did it!. I really did it and it was hard... I lmew I wanted to accomplish
it and I did. I was so proud of myself when I did it andfinished.
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Appendix H
Participant C's Exemplar Change to New Vocationat Opportunity
I'm working in a position that I never would have considered before being [at
AugsburgJ. I just, it wouldn't have been. When I was going to school back at RCTC
was good friends with a girl that , her parents

I

had both died within a week of each other.

And she was very hooked on hospice. She wanted to be a hospice nurse and

I

thought she

was crazy. I'm like REALLLY.... You lcnow. And it's , it'sfunny, Lookwhere

I

ended up.

So

I'm on a path I never would have gone. So that's why I was ready to do this interview

because [AugsburgJ, without even knowing it, steered me in a

dffirent direction.

I

would have never considered anything with public health or anything. Yeah. So it just
totally shot me offto the side. So now, I'm the hospice nurse and my, thisfriend of mine,
she worlrs in surgery -ha. ha. And so fthere's an irony thereJ. Because it's just

honestly, becsuse

,

I remember thinking "Oh my God! Wy would you want to go into

hospice. Everybody's dying, you know.
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I

Holistic Orientation to Their Patients

Participant A:

.

At Augsburg fiJ learned to see where, not so much what I expecl a patient to do,

butwhere thepatient is at andwhat I can do to help themwhere they're at.

o

Myfocus was...a bit more global and a bit more basic as well, not so much
particular...one area that was troublesome, but sort of the whole, the whole
picture

.

for

them really.

Ifeel like I have become more spiritual
I'm

not

as a result of my /AugsburyJ experience.

particularly religious, but Ifeel like I really kind of have become more

spiritual and as a result of my experience [at Augsburg/. So it helps me to be
comfortable around that patients and families and try to make them feel as
comfortable as I cqn give what they are going through.

.

Like, not so much to look at an illness, but to look at a person, a better perception
of the individual rather than their disease process.

Participant B:

.

The theory helps us remember the really important thing is

...

connectingwith our

patients and gaining their trust and really knowing them is probably the best way
to know how sick they really are.

.

Holistic mean lo me that I'm caring about theirfeelings, about how they're being

caredfor. It

means fevenJ more than that...You can

how a person

is

feeling a lot of the times and so you

you with this" and let them have a door to open

f

lell whenyou go in a room

can

just ask them, "How ilre

they want to.
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The nurses are the ones that are taking them to the bathroom or doing the 24/7

care, so

I think that we know

the patients better.

. Il's gotta befrom where they are in lheir journey right now, in their health, all the
way to going home and how they're going to cope with that at home.

.

So, it's

just a whole. It's just like everything around that patient's care.

Participant C:

.

There's more to the person's health than just taking their pain meds, or whatever

it is.

You encompass

becomes

thefamily.

The dynamics that are going on in thefamily

part of their health. You work together closely with whatever care

givers that they have, teaching them. It's not necessarily that you're spending
time with the patient. You're working with everything that goes on around them.

. It's the journey.

We

walkwith them and go through dffirent changes and, yes.

Of course we address their pain, whether it's psychological or physical. If they
have some spiritual, well, we moy talk to them a

little bit, but ,f *u can't we get

the chaplain to come and talk.

I

Teaching is great.

.

We

really respect their goals and we do whatever we can do. Their goals are

very important. Their goals become our goals.

Participant D:

. It's being more of a holistic nurse and being present
.

with

the patient.

It's prepared mefor more dfficult situations with patients and how to relate more
to

family

and

just kind how

to

put the whole picture together,

verses

just saying,
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"Here's a patient in this room with such and such a disease, needs this.

"

To look

at the whole family and bring their cultural backgroltnd. "
a

So you

get very good at working with families and communicating with them.

If

you can communicate with them in a way that they need to be communicated

with... it works so much better.
pull all of those people into

patient's care to try to take in every little bit.

a

We

a

I think that it's just being there and being in the room with
to

pick up on theirfeelings,

f

the

the patient and

trying

they need you to talk to, cttz sometimes they do.

